












































 

 
 

Moore Markhams is a network of independent firms that are each members of Moore Global Network Limited. Member firms in principal cities throughout the world. 

Moore Markhams Wellington Audit is a partnership of MK Rania and AJ Steel. Moore Markhams independent member firms in New Zealand are in Auckland - 
Christchurch – Dunedin – Hawke’s Bay – Queenstown – Wairarapa – Wanganui – Waverley – Wellington. 

Independent auditor’s report 

To the readers of the financial statements of Ellerslie School for the year ended 31 December 
2023 
 
The Auditor-General is the auditor of Ellerslie School (the School). The Auditor-General has appointed 
me, Andrew Steel, using the staff and resources of Moore Markhams Wellington Audit, to carry out the 
audit of the financial statements of the School on his behalf. 
 
Opinion 
We have audited the financial statements of the School on pages 2 to 19, which comprise the 
statement of financial position as at 31 December 2023, and the statement of comprehensive income, 
statement of changes in equity and statement of cash flows for the year then ended, and the notes to 
the financial statements that include accounting policies and other explanatory information.  
 
In our opinion, the financial statements of the School: 

• present fairly, in all material respects: 
- its financial position as at 31 December 2023, and 
- its financial performance and its cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector - Public Benefit Entity Standards Reduced Disclosure Regime (Public Sector PBE 
Standards RDR) 

 
Our audit was completed on 23 May 2024. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for Opinion 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards. 
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 



 

Independent auditor’s report | 2 

applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether due 
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not 
detecting a material misstatement resulting from fraud is higher than for one resulting from error, 
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override 
of internal control. 
 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 
 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up 
to the date of our auditor’s report. However, future events or conditions may cause the School to 
cease to continue as a going concern. 
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• We evaluate the overall presentation, structure and content of the financial statements, including 
the disclosures, and whether the financial statements represent the underlying transactions and 
events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the school payroll system, which may 
still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
The Board is responsible for the other information. The other information comprises the information 
included on pages 23 to 53 but does not include the financial statements, and our auditor’s report 
thereon.  
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued by the New 
Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
Andrew Steel | Moore Markhams Wellington Audit 
On behalf of the Auditor-General |Wellington, New Zealand 



 

    

Ellerslie School 2023 Analysis-of-Variance  

@March 31st, 2024 
 

School Name:  Ellerslie School  School Number:  1268 

Date:  March 31 2024 Reporting on: End of Year 2023 

 

General Statement  The end of 2023 Analysis-of-Variance includes the end of year data from 2023.  
The school roll, while back on the increase, is still unstable in regards to students enrolling and leaving throughout the year and 
throughout all levels. This is a result of:  

- increase in immigration  
- families continuing to relocate out of Ellerslie and Auckland  



Strategic Aims for all 
Targets  

 

 

Hauora / Wellbeing: nurturing health and happiness 
To create optimistic and reflective learners who care for themselves and others.  
To develop effective practices so all learners can grow socially, emotionally and culturally.  
To build resilient, positive and future focused learners.   
Whanaungatanga / Relationships: making connections to foster a sense of belonging 
To engage in positive and collaborative relationships with our learners, their families and whānau, our colleagues and the wider 
community. 
To honour the Treaty of Waitangi through implementing robust  bi-cultural practices. 
To provide opportunities and support for all our diverse, multicultural learners to feel valued and be successful.  
Ako / Learning: creating a culture of learning for life   
To ensure learners have the opportunity to take ownership and actively contribute to their own learning programme.   
To provide high quality, inclusive learning and teaching programmes, built on a strong curriculum foundation. 
To embrace life long learning skills to prepare our people for a changing world. 
He Tangata / Citizenship: engaging and contributing to our world 
To provide authentic opportunities to connect and contribute to our local, national and global communities.  
To demonstrate the qualities and actions of positive and effective citizenship.  
To develop sustainable and innovative practices that have a positive effect on our environment.  

Annual Aims:  

Strategic Goal 1  

 

 

Continue to use the Positive for LearningBehaviourFramework.  
- Creating successful / positive environments 
- Encouraging reflective thought & action  
- Shared learning  
- Celebrations 
- Positive behaviour management. 

School buddy system for classes to reconnect & support children across the school  
Fully released Learning Support Coordinator (LSC) programme providing support for at-risk students from years 1-8. Supporting 
teachers with in class strategies - for learning / behaviour.   
School Counsellor to continue for 2 days a week.  
All students are able to access the school counsellor Yr0-4 - parent referrals Yr5-8 - 
students can referral 
Continuation of BounceBack Programme throughout the School. Yr0-4 
Embedding of the  Mitey - mental health programme.  
The teaching and embedding of the school’s 5Bs values. 5Bs descriptors to be reviewed 
by the students / translated into te reo.  

- Celebrated in pods / teams / assemblies  
- Whanau house token system  

School to continue to focus on developing Learner Agency throughout the teaching and 
learning programme.  

  



Develop the Whanau House programme to include more opportunities for Whanau 
House students to work together. 
Continue expansion of the Passion Club programme to ensure a range of  free and 
accessible clubs are happening every lunchtime.  
Develop a school wide fitness programme from Yrs 1-8 that involves regular aerobic 
fitness.  
Improved levels of fun and engagement  

- Parent Information evenings on Wellbeing  
- School celebration events such as whanau days  
- Lunchtime discos  
- Termly mufti days  
- Celebrating cultures  

 
 

Annual Aims 

Strategic Goal 2 

  

 

 

Develop an Ellerslie School Bi-Cultural Overview after - consulting with Maori 
community 
Main focus- what we: Hear /See / Feel   
Development and implementation of Aotearoa History Curriculum throughout the 
school  
Develop and sustain positive iwi connections to help with:  

- Tikanga /Powhiri / School name/Implementing Ka Hikitia/ Matariki   
Increase the use of Te Reo in the School from Leadership through to the learning 
environments 

● School assemblies /Everyday greetings /Pepeha Mihi  
● Classroom and Learning instructions /School waiata /Karakia  

Setting up sessions for staff- Thursday morning fortnightly Te Reo Hui  
Set up a Maori student focus group with a main focus for them to help change Ellerslie 
School to become more Bi Cultural in the way it looks, feels , sounds, beliefs.  
2023 Target to focus on Maori Achievement in Reading, Writing and Mathematics.   
Coordinate termly Maori hui for all Maori parents and caregivers  
Coordinate twice yearly Pasifika fono gatherings for the Pasifika community.  
Provide rich cultural experiences that enhance students' sense of identity, knowledge 
and understanding of their own and others' heritage, language and cultural values. 
Organise a series of community engagement opportunities during the year for the 
school and community to connect.   
2 x teacher / parent interview /Learning Celebrations x 3 /Whanau parades x 2 /Termly 

  



overviews 
Parents Info evenings x 4  /School Engagement events / 
School is focused on growing its staff leaders. Developing curriculum and pedagogy  
PD on effective team functioning and leadership  

To ensure all students have access to the resources, uniforms and tools they need to 
progress and achieve in their learning.  

Barrier free access to educational opportunities.  

Annual Aims 

Strategic Goal 3 

Teaching and Learning  Overview document to be updated and reviewed in Term 1, 
2023 
Set and monitor school targets for all students using school data from the end of 2023 
Teams and Teachers have identified students at risk of not achieving their expected 
progress and put a plan in place.  
Target and Priority students to be considered    
Focus and review Assessment Based Learning Practices (Assessment for Learning)  
Development of Curriculum Teams for 2023  
● Literacy  
● Numeracy  
● Bi Cultural  
● Learner Agency / Collaboration 
All teachers are assigned a curriculum team  
Focus on the teaching and learning of PE and Health- through a robust sport and 
fitness programme.  
Review the most effective way for students to share their learning successes with the 
community and families particularly for Year 7/8  
Continue developing the BYOD programme ensuring all students in Years 5-8 access a  

  



chromebook for their learning  
Ensure the timetable creates a balanced & engaging  curriculum ensuring quality 
coverage of all key learning areas  
Literacy Curriculum to focus on the school targets . This will look at providing internal 
professional development in the process of best practice writing lessons.  
External PLD 15 hrs provided by Tools for Teachers-  
Continue the implementation of the Structured Literacy approach through Years 0-4  
Mathematics PD in 2023 through the Remuera Maths Cluster.  
8 workshop days looking into the teaching of Math / refresher curriculum  
Embed a new Professional Growth Cycle for staff  linked to the Code and Standards of 
the Teaching Profession based on the work of Chris Mosey- Growing Great Teachers  
Further development of the 5Cs Language of Learning including a review of the 
Learning profile indicators and ensuring they are translated into Maori.  
Complete the 70hours of PLD with Bek Galloway (70hrs) and Tools4Teachers (30hrs)  
on developing a culture of learner agency throughout the school.  This is also to assist 
with School Writing Targets.  
Continue to provide a variety of of onsite support networks for the students:  
● 13 teacher aides (1 per pod)  
● Steps teacher 
● Librarian  
● Literacy Support  
● School Counsellor  



Annual Aims 

Strategic Goal 4 

Continue to embed the daily use of the 5Bs by implementing the new series of actions 
and outcomes for each of the 5Bs. Review in 2023  
Base plan around the Google - Be Internet Awesome Programme 
Review and continue to implement the new Common School Expectations 
Develop an overview to make the school site more environmentally friendly. 
Focus on the redevelopment of the Acorn patch.  
School to regularly engage with the both local, national, global communities looking at 
ways that the students can actively contribute and connect. Design an engagement 
overview.   

● Charity days  
● Community activities 
● Iwi engagement   
● Cultural days  

Embed the Year 8 Leadership Programme involving community service and citizenship 
and EOTC activities.  
Continue to develop the student leadership programme.  
Continue to development sports and cultural opportunities for the students to engage in 
during 2023  

● Zones sport (Year 5-8) 
● School Netball and Football  
● Music groups  
● Celebrating the Arts night  
● Kapa Haka - Junior / Senior  

Continue developing a working relationship with a number of community / council 
organisations to develop an environment overview for the school.  

● Ellerslie Rotary  
● Mens Shed  
● MTLB Sustainable Schools Advisor  
● AK Environmental Educator 
● Ellerslie Village  
● Trees for Survival  

EOTC that engages local people and local experiences.  
- Guest speakers  
- Local businesses  
- National connections  
- Global  

  



 

 

2023 Target 1:  

Raising Māori  
Achievement  

 

 

By the end of 2023, the overall Maori achievement percentage in all 3 curriculum areas is equal to or better than the Pakeha 
student percentage (90% working within or beyond their expected curriculum levels).   
 
The target is to ensure at least 90% (48/54) Maori students across all levels of the school are working within or beyond their 
expected curriculum level in Reading, Writing and Mathematics.   
8 need to move in Reading /19 need to move in Writing / 9 need to move in Reading  

Data / Analysis  Maori roll at the end of  2022: 67 students  
Reading:  
70% (47)- Working within or beyond their expected 
curriculum level  
24% (16)- Working towards expected curriculum level. 
6% (4)-  Working towards expected curriculum level -with 
support 
 
Writing: 
52% (35)- Working within or beyond their expected 
curriculum level  
43% (29)- Working towards expected curriculum level. 
4% (3)-Working towards expected curriculum level -with 
support 
 
Mathematics: 
66% (44)- Working within or beyond their expected 
curriculum level  
30% (20)- Working towards expected curriculum level. 
4% (3)-  Working towards expected curriculum level -with 
support 

Maori roll at the end of 2023: 57 students   
Reading:  
74% (42)- Working within or beyond their expected curriculum level  
19% (11)- Working towards their expected curriculum level  
7% (4)- Working towards expected curriculum level -with support 
 
 
 
Writing:  
53% (30)-Working within or beyond their expected curriculum level  
40% (23)- Working towards their expected curriculum level  
7% (4)- Working towards expected curriculum level -with support 
 
 
 
Mathematics:  
70% (40)- Working within or beyond their expected curriculum level  
26% (15)- Working towards their expected curriculum level  
4% (2)-Working towards expected curriculum level -with support 

 

 

 

 

 

 

 

 

 

 



 

 

 

Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

New initiatives such as Structured 
Literacy and The Code (spelling 
programme) were partially being 
implemented 
 
 

While not all yet achieving at the 
expected curriculum level the large 
majority are still progressing.  
 
27 students out of 57 (47%) have 
missed 20 or more days of school in 
2023. 83% or less attendance.  
 
The students working towards or 
working towards with support are 
spread across the school. 
 
Reading (15) Year 2:2, Year 3:3, Year 
4:3,  Year 5:1,  Year 6:3  Year 7:1,  
Year 8:1 
Writing: (27) Year 2:2, Year 3:5, Year 
4:4,  Year 5:3,  Year 6:3,  Year 7:4,  
Year 8:4 
Maths: (14) Year 2:1, Year 3:4, Year 
4:4,  Year 5:1,  Year 6:3,  Year 7:1,  
Year 8:2 

15 students out of 57 (26%) are new 
to Ellerslie School in 2023 
 
14 students (24%) on the Learning 
Support register 
 
11 have missed more than 20 days of 
school / 11 are below or well below in 
all 3 subject 
 

In 2024:   
 
Continue to focus on Māori student 
achievement across all levels and the 
3 curriculum areas of Reading, 
Writing and Mathematics.  
 
Improve knowledge and implement 
principles of Ka Hikitia.  
 
Implement structured literacy and 
the Code.  
 
Staff to have sound knowledge and 
understanding of our Māori learners 
and their needs.  
 
Support learners with any attendance 
concerns - when required.  
 
Work closely with whānau  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

2023 Target 2:  

Raising Year 7&8 
student 

achievement in 
Mathematics 

 

 

 

By the end of 2023, all CURRENT Year 7&8 students who at the end of 2022 were working towards or needing support 
to achieve their expected curriculum level in Mathematics will have accelerated their progress by at least 2 sub levels.  
 
The target is focused on (31%, 35 students )- 15  x Year 7 and 20 x Year 8 students.   

 

 

Data / Analysis  Actual Data - End of 2022 (includes 
students who left at the end of 2022) 
Year 7 (52 students)  
60% (31)- Working within or beyond their 
expected curriculum level  
37% (19)- Working towards expected 
curriculum level. 
4% (2)- Working towards expected 
curriculum level -with support 
 
Year 8 (67 students) 
70% (47)- Working within or beyond their 
expected curriculum level  
19% (13)- Working towards expected 
curriculum level. 
10% (7)- Working towards expected 
curriculum level -with support 

Actual Data - End of 2023 

 
Year 7 (71 students) 
63% (45)- Working within or beyond their 
expected curriculum level  
32% (23)- Working towards expected 
curriculum level. 
4% (3)- Working towards expected 
curriculum level -with support 
 
Year 8 (54 students)  
61% (33)- Working within or beyond their 
expected curriculum level  
37% (20)- Working towards expected 
curriculum level. 
2% (1)- Working towards expected 
curriculum level -with support 

Combined data - End of 2023 
Based on the data of students who were 

working towards the expected 

curriculum level and working towards 

with support In 2022 and compared with 

the end of 2023 data. (34 students in total 

- 19 Year 8 and 15 Year 7) 

 

56% (19)- Have accelerated their 

progress by 2 or more sub levels   

38%( 13)-  Have only progressed 1 sub 
level. 
3% (1)- Working towards expected 
curriculum level -with support and is on 
the Special Needs register. There has 
been no change in sub level. 

 

 

 

 

 

 

 

 



 

 

 

 

 

Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Introduced Numeracy Curriculum 

Team 

Numeracy Coordinator to support 

teachers (DP)  

PAT assessment and analysis’\ 

Use of variety of assessment tools 

Participation in Remuera Maths 

Cluster - Maths PD with Rob Proffit-

White and Learners First  

Internal PD focusing on key elements 

of a successful maths programme 

Full time Learning Support 

Coordinator providing support  

Teaching and Learning of maths a  

focus in Team Meetings  

Teacher Aides provided individual and 

group support.  

Communicated with the local College 

in regards to what math skills would 

benefit the students.  

 

Over Year 7/8 Maths data - End of 
Year 2023.  
Year 7 
63%(45) Working within or beyond 
expected level.  
Year 8  
61%(33) Working within or beyond 
expected level.  
 
Of the 34 students who the target 
focused on (1 left early in the year):   
 

56% (19)-Accelerated their progress 

by 2 or more sub levels   

 
38%( 13)- Progressed by 1 sub level. 
 
3% (1)- Working towards expected 
curriculum level -with support and is 
on the Special Needs register. There 
has been no change in sub level. 
 
 
 

Year 7 and 8 cohort had a  number of 
challenges to overcome in 2023. Out 
of the 47 students not achieving at 
their expected level:   

● 19 started at Ellerslie in 2020 
or later  

● 21 are on the student support 
register  

● 10 had attendance concerns 
● increasing number ELL 

students 
 
However - there was still positive 
progress made in mathematics by 
several Year 7 and 8 students.  
 
94% of students in both Year levels 
made Sufficient Progress where they 
progressed by one or two sublevels 
 
 
 

In 2024:  
School to continue participating in the 
Remuera Maths Cluster with PD from 
Rob Proffit-White and Learners First. 
This will involve 4 full day school 
based workshops and 4 online 
workshops per term.  
 
Analysis PAT Maths results to see full 
Year 7&8 cohort trends and 
individuals growth areas that need 
addressing.    
 
Focus on collaborative teaching of 
maths - pods working together- mixed 
grouping. Drill the number knowledge 
concepts.   
 
5 hrs of maths per week as mandated.  
 
Communicate maths learning with the 
parents / caregivers  so they can help 
support  
 
Continue with curriculum teams to 
review maths implementation plans  

 

 

 

 

 

 



2023 Target 3:  

Raising Year 5&6 
student 

achievement in 
Writing  

 

 

 

 By the end of 2023, all current Year 5&6 students who at the end of 2022 were progressing towards their expected 
curriculum level in Writing (28.5%, 54 students (Year 5&6) will have accelerated their progress by at least 2 sub levels.  
(28.5%, 54 students)- Year 5 (19 students), Year 6 (34 students). By the end of 2023 there are only 52 students in this 
group. 

 

 

Data / Analysis  Actual Data - End of 2022 (includes students who left at the end 
of 2022) 
Writing 
Year 5 (105 students) 
63% (66)- Working within or beyond their expected curriculum 
level  
35% (37)- Working towards expected curriculum level. 
2% (2)-Working towards expected curriculum level -with support 
 
 
 
Year 6- Writing (89 students)  
66% (59)- Working within or beyond their expected curriculum 
level  
33%(29)- Working towards expected curriculum level. 
1% (1)-Working towards expected curriculum level -with support 

Actual Data - End of 2023  
 
Writing  
Year 5 (105 students) 
65% (69)- Working within or beyond their expected curriculum 
level  
31% (33)- Working towards expected curriculum level. 
3% (3)-Working towards expected curriculum level -with 
support 
 
 
Year 6 (101 students)  
77% (78)- Working within or beyond their expected curriculum 
level  
23%(23)- Working towards expected curriculum level. 
0% (0)-Working towards expected curriculum level -with 
support 
 
Based on students were progressing towards their expected 
curriculum level in Writing (52 students  -Year 5&6) from the 
end of 2022 tp 2023 sub levels result: 
Year 5 2022 - 59% (19) have moved 2 or more sublevels by the 
end of 2023 
Year 6 2022 - 90% (18)  Have moved 2 or more sublevels by the 
end of 2023 

 

 

 

 



 

 

 

 

 

 

 

 

 

Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Schoolwide PD on Learner Agency with 

Bex Galloway 

Year 5&6  DP to oversee target  

Literacy curriculum team established 

Internal PD focusing on key elements of 

a successful writing programme 

Focus on Writing Progressions as a 

school /Kahui Ako  

 Full time Learning Support Coordinator 

to support team with dyslexia support  

Teaching and Learning focus in Team / 

Staff Meeting  

Writing course budget available to staff  

 EAsttle assessment focus and 

moderation  

Writing observations and feedback  

Students able to set writing goals  

Parent information about effective 

writing  

Learning Village for ELL students  

Sonday Structured Literacy Programme  

Teacher Aides providing support for 

students  

Overall writing data for Year 5&6 
Year 5 
65% (69) Working within or beyond 
expected level.  
Year 6  
77% (78) Working within or beyond 
expected level.  
 
These results particularly for Year 6 
are improving every year.  
 
 
Based on students were progressing 
towards their expected curriculum 
level in Writing (52 students  -Year 
5&6) from the end of 2022 to 2023 
sub levels result: 
 
Year 5 2022 - 59% (19) have moved 2 
or more sublevels by the end of 2023 
 
Year 6 2022 - 90% (18)  Have moved 2 
or more sublevels by the end of 2023 

More focused team meetings on 
teaching and learning particularly the 
teaching of writing.  

A mainly uninterrupted year of school as 
all planned PD was delivered.  

Improved  collaborative practices 
occurring.  

 

Some of the challenges :  

Consistency of delivery across the team 

Change pod and team make up  

More feedback required on goals  

Continue to strengthen moderation  

 

 

In 2024:  
Introduction of the Code 
Spelling programme  
 
Focus on Bex Galloway’s  
learner Agency initiatives  
 
EAsttle assessment to be 

completed-  Terms 1 and 3 with 

team and cross team 

moderation.  

 

Sharing professional growth 

goals and feedback.  

 

Focus on 5hrs of mandated 

writing per week. 

 

Continue the Literacy 

curriculum team.  

 

Feedback to parents / 

caregivers x 2 per year or as 

required   

 



 

 

 
 
 
 
 

Statement of Kiwi Sport Funding 
 
 
Kiwisport is a Government funded initiative to support student participation in 
organised sport.  
In 2023 the school received a total Kiwisport funding of $11,236.56 (excluding GST). 
The funding was put towards subsidising professional swimming lessons for the entire 
school.  
The number of students who participated in the 8 half hour swimming lessons was 
98% of the school roll. 
 
 
 
Nick Butler 
Principal 
 



‭Ellerslie School‬
‭Statement of compliance with employment policy‬

‭Compliance with Education and Training Act 2020 requirements to be a good employer for the year‬
‭ending 31 December 2023.‬

‭The following questions address key aspects of compliance with a good employer policy:‬

‭Reporting on the principles of being a Good Employer‬

‭How have you met your‬
‭obligations to provide good‬
‭and safe working conditions?‬

‭A‬ ‭primary‬ ‭objective‬ ‭of‬ ‭the‬ ‭Ellerslie‬ ‭School‬ ‭Board‬ ‭is‬ ‭to‬
‭ensure‬ ‭that‬ ‭the‬ ‭school‬ ‭is‬ ‭a‬ ‭physically‬ ‭and‬ ‭emotionally‬
‭safe‬ ‭place‬ ‭for‬ ‭all‬ ‭students‬ ‭and‬ ‭staff,‬ ‭as‬ ‭required‬ ‭by‬ ‭the‬
‭Education‬ ‭and‬ ‭Training‬ ‭Act‬ ‭2020‬ ‭and‬ ‭in‬ ‭support‬ ‭of‬ ‭the‬
‭Statement‬ ‭of‬ ‭National‬ ‭Education‬ ‭and‬‭Learning‬‭Priorities‬
‭(NELP: Priority 1).‬

‭The‬ ‭board‬ ‭regularly‬‭reviews‬‭how‬‭well‬‭it‬‭implements‬‭key‬
‭legislative‬ ‭and‬ ‭regulatory‬ ‭requirements,‬ ‭including‬ ‭those‬
‭related‬‭to‬‭health,‬‭safety,‬‭and‬‭welfare,‬‭and‬‭takes‬‭steps‬‭to‬
‭address any gaps in implementation‬

‭The‬ ‭board,‬ ‭as‬ ‭the‬ ‭PCBU‬ ‭must‬ ‭do‬ ‭what‬ ‭is‬ ‭reasonably‬
‭practicable‬ ‭to‬ ‭ensure‬ ‭the‬ ‭health‬ ‭and‬ ‭safety‬ ‭of‬ ‭workers,‬
‭and‬ ‭work‬ ‭to‬ ‭eliminate‬ ‭or‬ ‭minimise‬ ‭health‬ ‭and‬ ‭safety‬
‭risks.‬

‭At‬ ‭Ellerslie‬ ‭School,‬ ‭we‬ ‭acknowledge‬ ‭our‬ ‭shared‬
‭responsibility‬ ‭for‬ ‭health,‬ ‭safety,‬ ‭and‬ ‭welfare,‬ ‭and‬
‭promote‬‭school‬‭wide‬‭engagement‬‭in‬‭related‬‭policies‬‭and‬
‭procedures.‬ ‭Officers‬ ‭at‬ ‭the‬ ‭school‬ ‭are‬ ‭encouraged‬ ‭to‬
‭proactively‬‭undertake‬‭due‬‭diligence‬‭to‬‭ensure‬‭health‬‭and‬
‭safety is prioritised by the board.‬

‭As‬ ‭a‬ ‭good‬ ‭employer,‬ ‭we‬ ‭are‬ ‭committed‬ ‭to‬ ‭meeting‬‭the‬
‭following staff expectations:‬

‭●‬ ‭a‬ ‭commitment‬ ‭to‬ ‭the‬ ‭spirit‬ ‭and‬ ‭principles‬ ‭of‬ ‭the‬
‭Treaty of Waitangi;‬

‭●‬ ‭opportunities for equal employment;‬

‭●‬ ‭impartial‬ ‭and‬ ‭open‬ ‭selection‬ ‭and‬ ‭appointment‬
‭procedures;‬

‭●‬ ‭fair‬ ‭rates‬ ‭of‬ ‭remuneration‬ ‭for‬ ‭skill,‬ ‭responsibilities‬
‭and performance;‬

‭●‬ ‭an‬ ‭up-to-date‬ ‭job‬ ‭description‬ ‭that‬ ‭provides‬ ‭clear‬
‭statements‬ ‭of‬ ‭your‬ ‭duties‬ ‭and‬ ‭your‬ ‭employer's‬
‭expectations of you;‬

‭●‬ ‭adequate‬ ‭training‬ ‭and‬ ‭equipment‬ ‭to‬ ‭perform‬ ‭your‬
‭duties;‬

‭●‬ ‭regular‬ ‭and‬ ‭appropriate‬ ‭feedback‬ ‭and‬
‭communication on your work performance;‬



‭●‬ ‭effective communication of information;‬

‭●‬ ‭good and safe working conditions;‬

‭●‬ ‭opportunity for the enhancement of your abilities;‬

‭●‬ ‭health‬ ‭and‬ ‭safety‬ ‭committee‬ ‭meets‬ ‭twice‬ ‭a‬ ‭term‬
‭(prior‬ ‭to‬ ‭Board‬ ‭meetings)‬‭to‬‭discuss‬‭matters‬‭related‬
‭to site, staff, akonga welfare;‬

‭●‬ ‭freedom‬ ‭from‬ ‭harassment‬ ‭or‬ ‭discrimination‬ ‭in‬ ‭the‬
‭workplace;‬

‭●‬ ‭a‬ ‭commitment‬ ‭to‬ ‭a‬ ‭supportive‬ ‭and‬ ‭confidential‬
‭employee assistance programme;‬

‭●‬ ‭appropriate‬ ‭disciplinary‬‭and‬‭dispute‬‭procedures‬‭and‬
‭the‬ ‭opportunity‬ ‭for‬ ‭redress‬ ‭against‬ ‭unfair‬ ‭or‬
‭unreasonable treatment by the employer.‬

‭What is in your equal‬
‭employment opportunities‬
‭programme?‬

‭How have you been fulfilling‬
‭this programme?‬

‭●‬ ‭The‬ ‭Ellerslie‬ ‭School‬ ‭Boardis‬ ‭committed‬ ‭to‬ ‭the‬
‭principles‬ ‭of‬ ‭equity‬ ‭and‬ ‭inclusion.‬ ‭Consistent‬ ‭with‬
‭these‬‭principles,‬‭the‬‭Board‬‭has‬‭made‬‭a‬‭commitment‬
‭to‬ ‭an‬ ‭Equal‬ ‭Employment‬ ‭Policy‬ ‭which‬ ‭promotes‬
‭equality‬ ‭of‬ ‭opportunity‬ ‭for‬ ‭staff‬ ‭regardless‬ ‭of‬ ‭age,‬
‭disability,‬ ‭gender,‬ ‭marital‬ ‭status,‬ ‭race,‬ ‭ethnicity,‬
‭religious‬‭belief,‬‭political‬‭opinion,‬‭employment‬‭status,‬
‭family status or sexual orientation.‬

‭●‬ ‭Work‬ ‭from‬ ‭home‬ ‭options‬ ‭(sick‬ ‭family‬ ‭members,‬
‭family pets, Classroom Release)‬

‭●‬ ‭Leave for bereavement/tangi /domestic violence‬
‭●‬ ‭Review‬ ‭of‬ ‭work‬ ‭obligations‬ ‭for‬ ‭people‬ ‭with‬

‭disability/health needs‬
‭●‬ ‭Discussion‬‭with‬‭NZSTA‬‭and‬‭NZEI‬‭on‬‭work‬‭obligations‬

‭for people with disability/health needs‬
‭●‬ ‭Change‬ ‭of‬ ‭employment/week‬ ‭options‬ ‭for‬ ‭working‬

‭mothers (family status)‬
‭●‬ ‭Change‬ ‭of‬ ‭employment/week‬ ‭options‬ ‭for‬ ‭staff‬

‭members wishing to teach but not be full time‬

‭How do you practise impartial‬
‭selection of suitably qualified‬
‭persons for appointment?‬

‭To achieve this, the Board:‬

‭●‬ ‭Approves‬‭the‬‭principal‬‭is‬‭the‬‭EEO‬‭officer‬‭through‬‭the‬
‭school policy‬

‭●‬ ‭Ensures‬‭appointments‬‭are‬‭completed‬‭by‬‭a‬‭leadership‬
‭panel‬

‭●‬ ‭shows‬ ‭commitment‬ ‭to‬ ‭equal‬ ‭opportunities‬ ‭in‬ ‭all‬
‭aspects‬ ‭of‬ ‭employment‬ ‭including‬ ‭recruitment,‬
‭training,‬‭promotion,‬‭conditions‬‭of‬‭service,‬‭and‬‭career‬
‭development‬

‭●‬ ‭selects‬ ‭the‬ ‭person‬ ‭most‬ ‭suited‬ ‭to‬ ‭the‬ ‭position‬ ‭in‬
‭terms‬ ‭of‬ ‭skills,‬ ‭experience,‬ ‭qualifications,‬ ‭and‬
‭aptitude‬

‭●‬ ‭recognises‬ ‭the‬ ‭value‬ ‭of‬ ‭diversity‬ ‭in‬ ‭staffing‬ ‭(for‬
‭example,‬ ‭ethnicity,‬ ‭age,‬ ‭gender,‬ ‭disability,‬ ‭tenure,‬



‭hours‬ ‭of‬ ‭work,‬ ‭etc.)‬ ‭and‬ ‭the‬ ‭employment‬
‭requirements of diverse individuals/groups‬

‭●‬ ‭use‬ ‭of‬ ‭rubrics‬ ‭for‬‭assessment‬‭of‬‭suitable‬‭candidates‬
‭(NZSTA/NZEI) for Senior Leadership roles‬

‭●‬ ‭Uses an external appointment when required‬
‭●‬ ‭ensures‬ ‭that‬ ‭employment‬ ‭and‬ ‭personnel‬ ‭practices‬

‭are fair and free of any bias.‬

‭How are you recognising,‬

‭−‬ ‭The aims and‬
‭aspirations of Maori,‬

‭−‬ ‭The employment‬
‭requirements of‬
‭Maori, and‬

‭−‬ ‭Greater involvement‬
‭of Maori in the‬
‭Education service?‬

‭The‬ ‭Ellerslie‬ ‭School‬ ‭Board‬ ‭recognises‬ ‭aspirations‬ ‭of‬
‭Maori,‬ ‭through‬ ‭the‬ ‭principles‬ ‭of‬ ‭Te‬ ‭Tiriti‬ ‭o‬ ‭Waitangi‬
‭(Treaty‬ ‭of‬ ‭Waitangi),‬ ‭-‬ ‭partnership,‬ ‭participation,‬ ‭and‬
‭protection of Maori rights and interests.‬

‭We‬‭address‬‭the‬‭disparities‬‭that‬‭exist‬‭between‬‭Maori‬‭and‬
‭non-Maori‬ ‭in‬ ‭the‬ ‭workforce‬ ‭-‬ ‭by‬ ‭actively‬ ‭seeking‬ ‭to‬
‭recruit‬ ‭Maori‬ ‭in‬ ‭the‬ ‭workforce‬ ‭through‬ ‭cultural‬
‭competency‬ ‭training‬ ‭for‬ ‭all‬ ‭staff,‬ ‭and‬ ‭by‬ ‭having‬ ‭a‬
‭bicultural team to provide support.‬

‭We‬ ‭have‬ ‭a‬ ‭staff‬ ‭bicultural‬ ‭professional‬ ‭development‬
‭session every fortnight‬

‭We‬ ‭consult‬ ‭with‬ ‭our‬ ‭Maori‬ ‭whanau‬ ‭(hui)‬ ‭to‬ ‭help‬
‭co-design‬ ‭educational‬ ‭programmes‬ ‭that‬ ‭are‬ ‭responsive‬
‭to their needs and aspirations.‬

‭How have you enhanced the‬
‭abilities of individual‬
‭employees?‬

‭The school grows leaders in a number of ways - through‬
‭having‬

‭●‬ ‭Deputy Principals‬
‭●‬ ‭Team Leaders‬
‭●‬ ‭Leaders of Learning‬
‭●‬ ‭Unit remuneration - over 60% permanent‬
‭●‬ ‭Within School Leader roles x 4‬
‭●‬ ‭Board representation - staff representative‬
‭●‬ ‭Professional Learning Programme‬

‭●‬ ‭Curriculum teams‬
‭●‬ ‭Mentor teachers‬
‭●‬ ‭Ex Curricular opportunities‬

‭How are you recognising the‬
‭employment requirements of‬
‭women?‬

‭Include:‬
‭●‬ ‭include equal pay for equal work‬
‭●‬ ‭flexible‬ ‭work‬ ‭arrangements‬ ‭to‬ ‭accommodate‬

‭caregiving responsibilities‬
‭●‬ ‭opportunities‬ ‭for‬ ‭career‬ ‭development‬ ‭and‬

‭advancement,‬
‭●‬ ‭protection‬ ‭against‬ ‭discrimination,‬ ‭harassment,‬

‭and retaliation‬
‭●‬ ‭leadership‬

‭The‬‭Ellerslie‬‭School‬‭Board‬‭has‬‭implemented‬‭policies‬‭and‬
‭practices‬ ‭that‬ ‭promote‬ ‭gender‬ ‭equality‬ ‭and‬ ‭diversity‬ ‭in‬
‭the‬ ‭workplace.‬ ‭This‬ ‭includes‬ ‭creating‬ ‭a‬ ‭culture‬ ‭that‬
‭values‬ ‭and‬ ‭respects‬ ‭the‬ ‭contributions‬ ‭of‬ ‭women,‬
‭providing‬ ‭training‬ ‭and‬ ‭support‬ ‭to‬ ‭employees‬ ‭on‬ ‭issues‬
‭related‬ ‭to‬ ‭gender‬ ‭bias‬ ‭and‬ ‭harassment,‬ ‭and‬ ‭offering‬
‭mentorship‬‭and‬‭leadership‬‭development‬‭programmes‬‭for‬
‭all leaders.‬



‭We‬‭are‬‭actively‬‭focussed‬‭on‬‭resources‬‭that‬‭help‬‭support‬
‭the‬ ‭needs‬ ‭of‬ ‭working‬ ‭women,‬ ‭such‬ ‭as‬ ‭support‬ ‭with‬
‭breast-feeding and access to family leave and sick time.‬

‭We‬‭show‬‭workplace‬‭flexibility‬‭when‬‭women‬‭are‬‭required‬
‭to attend to the needs of their family.‬

‭How are you recognising the‬
‭employment requirements of‬
‭persons with disabilities?‬

‭Employment‬ ‭requirements‬ ‭for‬ ‭persons‬ ‭with‬ ‭disabilities‬
‭may‬ ‭include‬ ‭accommodations‬ ‭or‬ ‭modifications‬ ‭to‬ ‭the‬
‭workplace,‬ ‭such‬ ‭as‬ ‭wheelchair‬ ‭accessibility,‬ ‭assistive‬
‭technology,‬ ‭or‬ ‭flexible‬ ‭work‬ ‭schedules.‬ ‭All‬ ‭Ellerslie‬
‭School‬‭projects‬‭through‬‭the‬‭10YPP‬‭process‬‭have‬‭adapted‬
‭the‬ ‭environment‬ ‭-‬ ‭ramps,‬ ‭removal‬ ‭of‬ ‭steps,‬ ‭lowering‬
‭playground access when required.‬

‭Ellerslie‬ ‭School‬ ‭is‬ ‭committed‬ ‭to‬ ‭provide‬ ‭provision‬ ‭for‬
‭training‬ ‭and‬ ‭support‬ ‭to‬ ‭ensure‬ ‭that‬ ‭employees‬ ‭with‬
‭disabilities‬ ‭have‬ ‭equal‬ ‭opportunities‬ ‭for‬ ‭career‬
‭advancement and job performance.‬

‭To‬‭ensure‬‭compliance‬‭with‬‭legal‬‭requirements,‬‭the‬‭Board‬
‭understands‬‭the‬‭need‬‭to‬‭consult‬‭with‬‭disability‬‭advocacy‬
‭organisations‬ ‭or‬ ‭legal‬ ‭experts‬‭to‬‭ensure‬‭we‬‭are‬‭meeting‬
‭the needs of employees with disabilities.‬

‭We‬ ‭have‬ ‭a‬ ‭comprehensive‬ ‭policy‬ ‭on‬ ‭accommodating‬
‭disabilities‬ ‭in‬ ‭the‬ ‭workplace‬ ‭-‬ ‭through‬ ‭the‬ ‭Inclusion‬
‭Education Policy.‬

‭It's‬ ‭important‬ ‭to‬ ‭note‬ ‭that‬ ‭the‬ ‭requirements‬ ‭for‬
‭accommodating‬ ‭employees‬ ‭with‬ ‭disabilities‬ ‭may‬ ‭vary‬
‭depending‬ ‭on‬ ‭the‬ ‭specific‬ ‭disability,‬ ‭the‬ ‭job‬ ‭duties‬
‭involved,‬ ‭and‬ ‭other‬ ‭factors.‬ ‭The‬ ‭Board‬ ‭understands‬‭the‬
‭need‬ ‭to‬ ‭complete‬ ‭ongoing‬ ‭communication‬ ‭with‬ ‭our‬
‭employees‬ ‭with‬ ‭disabilities‬‭to‬‭identify‬‭and‬‭address‬‭their‬
‭needs.‬

‭Good employer policies should include provisions for an Equal Employment Opportunities (EEO)‬
‭programme/policy . The Ministry of Education monitors these policies:‬

‭Reporting on Equal Employment Opportunities (EEO)‬
‭Programme/Policy‬

‭YES‬ ‭NO‬

‭Do you operate an EEO programme/policy?‬ ‭X‬

‭Has this policy or programme been made available to staff?‬ ‭X‬

‭Does your EEO programme/policy include training to raise‬
‭awareness of issues which may impact EEO?‬

‭X‬



‭Has your EEO programme/policy appointed someone to coordinate‬
‭compliance with its requirements?‬

‭X‬

‭Does your EEO programme/policy provide for regular reporting on‬
‭compliance with the policy and/or achievements under the policy?‬

‭X‬

‭Does your EEO programme/policy set priorities and objectives?‬ ‭X‬



Student Progress Data - Dec 2023
Term 4 2022 to Term 4 2023 (597 pupils in total)

READING

Accelerated
Progress

(more than 2 sublevels)

Sufficient
Progress

(one or two sublevels)

Insufficient
Progress

(less than a sublevel)

All 8% (50) 89% (527) 3% (20)

Maori 7% (3) 86% (40) 7% (3)

Pacific 3% (1) 92% (34) 5% (2)

Pakeha 6% (12) 92% (198) 2% (5)

Other 11% (34) 86% (255) 3% (10)

Boys 8% (23) 88% (263) 4% (12)

Girls 9% (27) 88% (264) 3% (8)

Year 1 0 86% (37) 14% (6)

Year 2 3% (2) 89% (60) 7% (5)

Year 3 10% (10) 87% (83) 3% (3)

Year 4 3% (3) 96% (94) 1% (1)

Year 5 7% (7) 90% (82) 3% (3)

Year 6 13% (12) 86% (79) 1% (1)

Year 7 16% (10) 82% (49) 2% (1)

Year 8 12% (6) 88% (43) 0

Disparity:

Maori/ Pakeha 1 6 5

Pacific /Pakeha 3 0 3

Maori / Pacific 4 6 2

Boys / Girls 1 1 1



● Of the 527 students who made ‘Sufficient Progress’ in reading, 52% made two sublevels progress and 36% made one sublevel.
● Breakdown of the 20 students who made ‘Insufficient Progress’:

○ 40% (8 students) are on the Learning Support Register and 45% (9 students) on the ELL register. 3 students are on both.
○ 20% (4 students) have been identified as having low attendance or concerns with lateness.
○ 45% (9 students) are working within or beyond expected curriculum level.
○ 55% (11 students) are working towards expected curriculum level (of which 64% are on the Learning Support Register and 27% on ELL register).

WRITING

Accelerated
Progress

(more than 2 sublevels)

Sufficient
Progress

(one or two sublevels)

Insufficient
Progress

(less than a sublevel)

All 5% (32) 86% (510) 9% (55)

Maori 0 89% (41) 11% (5)

Pacific 0 100% (37) 0

Pakeha 5% (10) 86% (186) 9% (19)

Other 7% (22) 82% (246) 10% (31)

Boys 4% (13) 87% (258) 9% (27)

Girls 6% (19) 84% (252) 9% (28)

Year 1 0 40% (17) 60% (26)

Year 2 0 84% (56) 16% (11)

Year 3 6% (6) 90% (86) 4% (4)

Year 4 3% (3) 92% (90) 5% (5)

Year 5 6% (6) 92% (84) 2% (2)

Year 6 10% (9) 88% (81) 2% (2)

Year 7 7% (5) 90% (54) 3% (2)

Year 8 8% (4) 86% (42) 6% (3)

Disparity:

Maori/ Pakeha 5 3 2

Pacific /Pakeha 5 14 9



Maori / Pacific 0 11 11

Boys / Girls 2 3 0

● Of the 510 students who made ‘Sufficient Progress’ in writing, 47% made two sublevels progress and 38% made one sublevel.
● Breakdown of the 55 students who made ‘Insufficient Progress’:

○ 18% (10 students) are on the Learning Support register and 36% (20 students) are on the ELL register. 3 students are on both.
○ 11% (6 students) have been identified as having low attendance or concerns with lateness.
○ 71% (39 students) are working within or beyond expected curriculum level.
○ 29% (16 students) are working towards expected curriculum level (of which 50% are on the Learning Support register and 31% are on the ELL

register).

MATHS

Accelerated
Progress

(more than 2 sublevels)

Sufficient
Progress

(one or two sublevels)

Insufficient
Progress

(less than a sublevel)

All 5% (30) 88% (522) 7% (44)

Maori 4% (2) 82% (38) 13% (6)

Pacific 0 92% (34) 8% (3)

Pakeha 4% (9) 91% (195) 5% (11)

Other 6% (19) 85% (255) 8% (24)

Boys 6% (18) 86% (256) 8% (23)

Girls 4% (12) 89% (266) 7% (21)

Year 1 0 50% (21) 50% (22)

Year 2 7% (5) 82% (55) 11% (7)

Year 3 3% (3) 90% (86) 7% (7)

Year 4 2% (2) 95% (93) 3% (3)

Year 5 7% (6) 92% (85) 1% (1)

Year 6 11% (10) 88% (80) 1% (1)



Year 7 2% (1) 93% (56) 5% (3)

Year 8 6% (3) 94% (46) 0

Disparity:

Maori / Pakeha 0 9 8

Pacific / Pakeha 4 1 3

Maori / Pacific 4 10 5

Boys / Girls 2 3 1

● Of the 522 students who made ‘Sufficient Progress’ in maths, 53% made two sublevels and 35% made one sublevel.
● Breakdown of the 44 students who made ‘Insufficient Progress’:

○ 25% (11 students) are on the Learning Support register and 45% (20 students) are on the ELL register. 2 students are on both.
○ 18% (8 students) have been identified as having low attendance or concerns with lateness.
○ 70% (31 students) are working within or beyond expected curriculum level.
○ 30% (13 students) are working towards expected curriculum level (of which 69% are on the Learning Support register and 31% are on the ELL

register).

General Analysis of Insufficient progress:
● 6 students have not made progress across all subject areas.

○ 5 of these students are in Year 2 and 1 student is in Year 3 (this student had an attendance rate of 54% last year).
● 23 students have not made progress in two subject areas

○ 4 in reading and writing (all are on the ELL register)
○ 2 in reading and maths (1 student in Year 5, the other student has left)
○ 17 in writing and maths (13 students in Year 2, 1 in Year 3, 1 in Year 4, 1 in Year 5, 1 has left)



Whole School Data - Comparison Over Time Year End 2022-2023

% = Students achieving within or beyond their expected curriculum level
READING WRITING MATHS

2022
%

(763)

2023
%

(775)

2022
%

(763)

2023
%

(775)

2022
%

(763)

2023
%

(775)

All 86% (657) 85% (658) 76% (581) 74% (576) 85% (652) 84% (647)

Maori 71% (48) 74% (42) 53% (36) 53% (30) 66% (45) 70% (40)

Pacific 83% (39) 81% (35) 64% (30) 65% (28) 70% (33) 65% (28)

Pakeha 93% (269) 92% (248) 83% (240) 82% (220) 92% (268) 91% (247)

Asian 85% (256) 82% (241) 78% (236) 73% (255) 86% (260) 81% (282)

Boys 84% (318) 85% (321) 69% (262) 69% (262) 87% (331) 85% (322)

Girls 89% (340) 85% (377) 83% (319) 79% (314) 84% (321) 82% (325)

Year 8 76% (51) 80% (43) 62% (42) 65% (35) 70% (47) 61% (33)

Disparity
Maori/ Pakeha -22 -18 -23 -29 -26 -21

Disparity
Pacific
/Pakeha -10 -11 -12 -17 -22 –26

Disparity
Maori / Pacific -12 -7 -11 –12 -4 –5

Disparity
Boys / Girls -5 0 -14 -10 -3 -3



Key Notes

● The disparity between Maori and Pakeha has lessened in both Reading and Mathematics in 2023
● Overall Writing is a concern although the disparity between boys and girls is lessening.
● Maori and Pasifika Mathematics results are still of concern.
● While the school’s overall weekly average attendance is high, it is still a factor for a number of students who are working towards or

with support in all 3 subject areas.

Analysis: Breakdown of year groups
READING: End of Year 2023

Total towards with
support

Total Towards Total Within Total Beyond Total Pupils

Y0 100% 41

Y1 86% 14% 93

Y2 10% 64% 26% 84

Y3 5% 10% 82% 4% 111

Y4 5% 5% 71% 18% 115

Y5 4% 20% 60% 16% 105

Y6 3% 12% 51% 34% 101

Y7 7% 18% 52% 23% 71

Y8 4% 17% 63% 17% 54

Whole school 3% 10% 64% 23% 775



WRITING 2023: End of Year 2023
Total towards with
support

Total Towards Total Within Total Beyond Total Pupils

Y0 100% 41

Y1 100% 93

Y2 13% 87% 84

Y3 4% 28% 67% 2% 111

Y4 5% 11% 75% 9% 115

Y5 3% 31% 55% 10% 105

Y6 23% 55% 22% 101

Y7 7% 43% 44% 6% 71

Y8 6% 30% 59% 6% 54

Whole school 3% 20% 65% 12% 775



MATHEMATICS: End of Year 2023
Total
towards with
support

Total Towards Total Within Total
Beyond

Total Pupils

Y0 100% 41

Y1 97% 3% 93

Y2 2% 84% 14% 84

Y3 1% 19% 75% 5% 111

Y4 2% 9% 64% 25% 115

Y5 1% 19% 66% 14% 105

Y6 12% 52% 36% 101

Y7 4% 32% 52% 11% 71

Y8 2% 37% 46% 15% 54

Whole school 1% 14% 65% 20% 775

End of Year Curriculum Expectations;

Curriculum
Levels

1B 1P 1A 2B 2P 2A 3B 3P 3A 4B 4P 4A 5B



Year 1 ✓ ✓

Year 2 ✓ ✓

Year 3 ✓ ✓

Year 4 ✓ ✓

Year 5 ✓ ✓

Year 6 ✓ ✓

Year 7 ✓ ✓

Year 8 ✓ ✓

(B) Beginning - just started working at a new level
(P) Proficient- working within a level
(A) Advanced - this is working at the end of the level and almost ready to progress to a new curriculum level.

Key
Working beyond expectation

Working within

Working towards

Working towards with support



Te Tiriti o Waitangi at Ellerslie School
Giving effect to Te Tiriti o Waitangi is one of the Ellerslie School board’s primary objectives. This has
been achieved at Ellerslie School through:

Partnership:
Continue to foster meaningful partnerships with the local marae and iwi. (One Tree Hill College and
Ruapotaka Marae) The school has engaged Māori stakeholders through consultation opportunities and
decision-making processes, respecting their rights.

Participation:
The school has ensured Māori students have a voice and actively participate in setting targets and
designing actions. This engagement is to ensure that Māori perspectives are integrated into
decision-making.

Protection:
Targets and actions go towards protecting the rights, interests, and well-being of Māori students. This
involves ensuring equitable access to resources and opportunities, and safeguarding cultural identity
and practices. Equity: Targets aim for equitable outcomes. Actions address disparities in areas such as
health, education, employment, and justice. Cultural Responsiveness: targets and actions are culturally
responsive and respectful of Māori values, customs, and worldviews. This has involved incorporating
tikanga Māori and Maturanga Māori into policies and practices.

The school has also:
- Ensured Māori representation on the Board

- Continued to ensure Māori student achievement and progress remains a main school

target across all 3 main curriculum areas

- Closely report and monitor on achievement and progress disparity between Māori

and non Māori

- Set up a Bi-Cultural curriculum group

- Introduced further tikanga practices via regular powhiri

- Fortnightly staff Te Reo hui

- Celebrated important events throughout the year such as Matariki and Te wiki o te

reo Māori

- Kapa Haka group

- Ensured the principles of Te Tiriti feature in the strategy plan - Our Learners, Our

Cultures, Our Whānau

- Term 1 curriculum focus on Identity

- Undertaken Kāhui Ako PLD on Maturanga Māori.

Throughout 2023 the school had a strategic focus on Bi Cultural initiatives which will continue in 2024.
Nick Butler - Principal
1/3/2024
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